[image: image1.jpg]“[ Charles Sturt

University



Example assessment & marking criteria
	Assessment type:
	Designing Learning Sequences

	Subject:
	EML306 - English Curriculum: Pedagogies in the Primary Years
This subject will develop and consolidate students' understanding of English content knowledge in the strands of language, literature and literacy with a focus on the Primary years of schooling. Students will engage in learning experiences that promote their ability to critically analyse texts for content, structure and language features. They will engage with contemporary theories of literacy learning and teaching, and learn a range of pedagogical strategies, including the use of technological innovation for comprehending, critiquing and constructing multimodal and digital texts in classrooms. Students will learn how to design sequences of learning which reflect a balanced approach to literacy teaching and draw on the NSW K-10 English Syllabus.

	Subject learning 
outcomes: 
	On successful completion of this subject, students will 

· be able to critically engage with, discuss and apply theories of literacy learning and teaching;

· be able to explain connections between relevant theory, current issues and pedagogical practices;

· be able to utilise a range of technologies, digital tools and ICTs to design sequences of learning and to communicate their own learning;

· be able to utilise a range of curriculum and syllabus documents, resources, and pedagogical strategies to design balanced literacy learning sequences that address the needs of learners from diverse backgrounds;

· demonstrate knowledge of the language structures and features for a range of more complex texts.

	
	

	Assessment task:
	2. Designing Learning Sequences

	Value:
	40%

	Task description:
	1. Using one of the texts from your first assessment as a starting point, you will design a sequence of three 45-minute lessons that:

· reflect chosen, appropriate NSW K-6 English Syllabus outcomes at Stage 2 or 3,

· address stated needs and interests of children in Years 3-6,

· use appropriate models of and approaches to literacy teaching including the Curriculum Cycle,

· develop conceptual understandings related to text content,

· explicitly teach appropriate text features (structure, language & multimodal) for reading comprehension and writing,

· use specific strategies to differentiate learning for EAL/D children,

· identify specific assessment opportunities.
2. You will write a short 800 word justification of your planning decisions in which you discuss how you have incorporated multimodality, support for EAL/D students, and assessment into your planning. This justification must be supported with references to subject content and readings.

A planning format will be provided and you should ensure that the lessons include:

1. Syllabus outcomes from the NSW K-6 English Syllabus.

2. Specific lesson learning outcomes (which indicate explicitly what the children will learn, and you will teach, in each lesson)

3. The resources needed to support learning and teaching.

4. The use of appropriate approaches and models for teaching and learning literacy - including the Curriculum Cycle.

5. A description of the explicit teaching strategies and learning activities, including those to support learners from diverse backgrounds and those who have English as an additional language or dialect (EAL/D).

6. An assessment plan identifying specifically what will be assessed (linked to the learning outcomes), and how it will be assessed.

7. A clear progression of conceptual understandings and skills across the three lessons.



	Rationale:
	Teachers need to be able to design sequences of learning as part of a balanced literacy program. They need to be able to utilise the National Curriculum and NSW English Syllabus documents, and to make professional judgements about children’s learning needs. This assignment will enable students to practice the process of designing learning sequences using appropriate pedagogical strategies. It is designed to address the following subject outcomes:
· be able to understand and apply theories of literacy learning and teaching

· be able to explain connections between relevant theory, current issues and pedagogical practices

· be able to utilise a range of technologies, digital tools and ICTs

· be able to utilise a range of curriculum and syllabus resources


Marking criteria & standards of performance
Developed by Dr Jae Major in consultation with colleagues: Dr Noella McKenzie, Dr Christina Davidson and Dr Christine Edwards Groves.
	CRITERIA 


	High Distinction

(85-100%)
	Distinction

(75-84%)
	Credit

(65-74%)
	Pass

(50-64%)
	Fail

(0-49%)

	Lesson plans include appropriate learning outcomes for the text and level reflecting Syllabus documents, appropriate resources, and an assessment plan.
	All lessons have appropriate learning outcomes that reference the English Syllabus. Wide range of resources that reflect differentiation and meet the lesson focus. The assessment plan identifies multiple assessment opportunities, and includes considered and detailed information about what is assessed and how information will be gathered and recorded.
	Most learning outcomes are appropriate and reference the English Syllabus. Resources are varied, meet the lesson focus and some reflect differential needs of children. The assessment plan identifies a range of opportunities with clear information about what will be assessed and how information will be recorded.
	Most lessons have more than one appropriate learning outcome and most reference the English Syllabus. Resources are varied in type and are appropriate for the level and lesson focus. The assessment plan identifies one assessment opportunity per lesson, with some information about what is to be assessed and how information will be gathered 
	Each lesson plan has at least:
· one appropriate learning outcome that references the NSW English K-6 Syllabus, 
· at least 4 suitable resources, and
· an assessment plan that identifies at least one opportunity for assessment with some information about what is to be assessed and how information will be gathered and recorded.
	Lesson outcomes are inappropriate and/or unrelated to the NSW English Syllabus.
Resources are inappropriate and/or irrelevant.
Assessment opportunities are not identified or are unsuitable.

	Lessons include appropriate teaching strategies and learning activities to develop learners’ understanding of text features and skills in meaning making and text construction.
	All lessons include clearly described strategies and activities that are varied, engaging and appropriate for the lesson outcomes, explicitly teach appropriate text features and demonstrate skilled application of strategies. Lesson choices demonstrate a thorough understanding of text features and skills needed for both meaning making and text construction.
	All lessons include a variety of strategies and activities to engage learners and achieve lesson outcomes. Teaching points are clearly described and link to lesson outcomes. There is clear evidence that text features and skills required for making meaning and text construction are fully understood and explicitly taught.
	Most lessons include strategies and activities that are clearly described, and appropriate for the age level and lesson outcomes. A sound understanding of text features and skills needed for making meaning and text construction is apparent in planning choices. Some of these are explicitly taught.
	 All lessons incorporate at least 1 teaching strategy and 1 learning activity that describe what teacher and learners will be doing in the lesson. Strategy and activity choices are appropriate for the age of the children and outcomes of the lesson, and demonstrate a basic knowledge of text features and skills needed for making meaning and text construction. At least 2 text features are explicitly taught.
	Choices of teaching strategies and learning activities are inappropriate and/or unrelated to the lesson outcomes. The plan does not clearly describe what will happen at different stages in the lesson. Lesson content does not explicitly teach text features and/or literacy skills.

	Lessons include explicit support for EAL/D learners
	Multiple teaching strategies and learning activities that reflect culturally responsive pedagogies are skilfully integrated into all lessons. An understanding of how to differentiate learning is apparent.
	Multiple teaching strategies and learning activities that reflect culturally responsive pedagogies are integrated into most lessons. Some attempt to differentiate learning has been made.
	Incorporation of at least one teaching strategy and one learning activity that reflect culturally and linguistically responsive pedagogies.
	At least one teaching strategy or learning activity demonstrates familiarity with culturally and linguistically responsive pedagogies.
	There is no significant evidence that the needs of EAL/D students have been considered in the lessons. Strategies and activities are inappropriate or irrelevant

	Lessons demonstrate progression of knowledge of text features and skills in meaning making and text construction.
	Clear and carefully designed progression of skills and knowledge is evident within and across all lessons.
	Clear progression of skills and knowledge is evident within and across most lessons. There are some lapses in continuity and connections between some elements of lessons.
	Some progression of skills and knowledge is evident within and across 2 lessons. There are lapses in continuity and connection within and between some lessons.
	A progression of skills and knowledge is evident within 2 lessons. This may not be sustained across lessons.
	Lessons are disjointed and do not clearly progress knowledge or skills within or across lessons.

	Justification clearly discusses teaching decisions with reference to appropriate literacy teaching and learning approaches/models and to subject readings.
	Planning and teaching decisions are clearly discussed and justified with a high level of insight into the theoretical understandings and applications that underpin decisions. A range of pertinent references is accurately cited.
	Planning and teaching decisions are discussed and justified with relevant examples. Relevant theoretical underpinnings are discussed with sound understanding. A range of pertinent references is accurately cited.
	A range of planning and teaching decisions are identified and justified. Some linking to relevant theory and examples from lessons are apparent. More than 3 accurately formatted and relevant references are used to support ideas.
	The student can identify and justify some planning and design decisions made with some reference to relevant models and approaches. The justification draws on at least 3 accurately formatted references for support.
	Planning and design decisions are not clearly justified. There is no connection to the lessons and/or relevant literacy theory. References have not been used to support the justification.

	Tertiary level of writing and referencing using APA (6th ed.) 
	High level of accuracy and control in articulation of ideas. Logical and coherent text structure. Sustained evidence of correct citation and APA (6th ed.) referencing.
	High level of accuracy and control in articulation of ideas. Logical and coherent text structure. Consistent approach to citation and (APA 6th ed.) referencing. Logical and consistent structure.
	Ideas are clearly articulated using accurate sentence structure. Text structure is clearly organised. Consistent approach to citation and (APA 6th ed.) referencing with few errors.
	Lack of clarity in places. Text structure may lack clear organisation. Minor spelling, punctuation or grammatical errors. Mostly consistent approach to citation and (APA 6th ed.) referencing with few errors.
	Significant number of spelling, punctuation or grammatical errors per page. Text structure lacks appropriate organisation. Inadequate citation and (APA 6th ed.) referencing.


